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PART ONE – Standards and Quality Report referencing your previous Improvement Plan and next steps (complete as appropriate): 

School:  Tarbat Old Primary School and Nursery 

Head Teacher:  Mrs Gemma Jack 

Date submitted: 15th June 2018 

Context of the school:  

Tarbat Old is a small two-teacher school in the seaboard village of Portmahomack.  We also have a nursery, with two members of staff, situated 

in the old schoolhouse. The school is part of a cluster arrangement with Hill of Fearn Primary which is 7 miles away.  We have committed staff 

members who know the children and the families very well.  The majority (95%) of our children are from catchment area.  Social deprivation is 

not a factor that affects attainment in our school at the moment.  We have some children who have additional support needs, but these needs are 

being met in collaboration with our GIRFEC partners.  For our families, the school is at the heart of the community and we have tremendous 

support from the parents and wider community. 

 

School Vision, Values and Aims: We are still in the process of updating our vision, values and aims with all stakeholders.  This is therefore a 

draft version. (June 2018) 

Our vision:  Pupils who are ready and prepared for each step of their learning journey. ‘Get ready and go!’ 

Aims: 

‘Ready to learn and grow’                     ‘Ready to be an active citizen’                  ‘Ready to celebrate success’ 

Values:  Teamwork   Trust & Honesty   Respect    Responsible  
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Summary of Improvement Report/Plan engagement process: 

 

 

Full details of engagement activities can be found in the school’s self-evaluation records. 

 

 

 

 

Participants Engagement details 

Teachers and other 
staff 

Collegiate meeting on SIP on 4th June and 5th June 2018. 
Nursery meeting on 11th June 2018. 
 

Parents Parent Council Meeting on 1st May 2018. 
 

Pupils  
 

Volunteers working in 
school (such as 
parents taking after-
school activities, 3rd 
sector engagement 
etc.) 

 
 

Other partners  
 
 

Associated Schools 
Group 

ASG meeting on 8th June looking at ASG priorities 
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What have we done to close the attainment gap? 

The evidence and data suggests that we do not have a poverty-related attainment gap, but we have found that a common barrier to learning is 

dyslexia/dyslexic tendencies/literacy difficulties.  We have a somewhat high proportion of pupils with dyslexia, dyslexic tendencies and/or 

hereditary dyslexia.  Therefore we have used our Pupil Equity Fund money to improve attainment in literacy, particularly for dyslexic pupils. We 

have prioritised our Pupil Equity Fund for pupils with dyslexia – training from Dyslexia Scotland in September 2017; resources to support dyslexic 

pupils and reading books that are dyslexia-friendly.  We are not yet able to see improved attainment due to the short amount of time since the 

strategies have been put in place. 

For all P1 pupils, we have followed the Highland Emerging Literacy developmental overviews and recorded and tracked this throughout 3 key 

points in the year – term 1, term 3 and term 4.  This has allowed us to see where gaps are appearing and how we can put in early support where 

required.   

 

What have we done to improve attainment, particularly in literacy and numeracy?  

 Literacy: 

Dyslexia Training for all staff – September 2017                     buying resources to support pupils with dyslexic tendencies:  coloured overlays; 

ACE spelling dictionaries; WordWasp Hornets  reading scheme; Sound Foundations – Bearing Away programme (Bearing Away is a unique 

multi-sensory phonics programme for children with more complex learning difficulties. It is designed for pupils who are struggling to make a start 

in learning to read—pupils who cannot even remember single letter sounds); Dancing Bears Programme (Dancing Bears Books contain words 

with suffixes—ing, ly, ed, er, en—are taught, preparing pupils for the morphemic approach to decoding multi-syllable words that has made our 

Word Builder exercises such a tremendous success. Split digraph (magic 'e') words are introduced in this book. Dyslexic pupils often have a lot 

of trouble with silent 'e', so this gets a lot of practice and review. Soft 'c' and soft 'g' at the ends of words (nice, page) are taught and other new 

patterns include less-common digraphs and trigraphs (ur, aw, tch, dge), and three-letter consonant blends (str, spl). Ambiguous digraphs (ea, oo) 

are introduced along with a large range of irregular spelling patterns in the cloze sentences. With the unique Word Builders, pupils lose their fear 

of long words and reading them in context of helps to teach the meanings) and we have purchased dyslexia-friendly reading books. 

We have also tracked P1 pupils using the Highland Emerging Literacy resources and we are a pilot school for ‘Wraparound Spelling’ which will 

begin in August 2018.  Thus far, we have tested all pupils to get a baseline spelling age using the Single Word Spelling Test.  We have had input 

from our Support for Learning teacher in order to analyse the test results, ensuring accuracy. 

In numeracy, we have continued to embed our Heinemann Active Maths programme and develop quality progressive planners for teachers.  

Teaching staff are continuing to use ‘SumDog’ as part of our multi-pronged approach to delivery numeracy outcomes, with Sumdog filling in the 

gaps in knowledge.  We have created and moderated (at cluster level) key assessment tasks in numeracy and will continue to do this next 

session. 
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What have we done to improve children and young people’s health and wellbeing?  

 

Health week focus – giving pupils access to exercise activities that they may not ordinarily have access to due to rurality:  dance workshops, 

parkour and gymnastics.  Swimming at our local leisure centre and participation for all pupils (including Nursery) with Ross County rural schools 

programme. 

All teachers have been trained and have taught the ‘High 5’ healthy eating programme which was the focus of a health and wellbeing key 

assessment task.  

Revised Sexual Health and Relationships focus, using the Highland Progression for P4-7 (initially). 

 

What have we done to improve employability skills and help our children and young people achieve sustained, positive school leaver 

destinations? (refer to specific projects and outcomes) 

 

P7 transition project – links with local businesses and presentations.  All teachers using 3-18 Careers Standard ‘I can’ statements to plan 

relevant learning experiences.  Focus on transferable skills – tagging in online profiles, recognition of skills in learning logs and end of term 

certificates based on skills developed that year. 

STEM club in term 3 and term 4 for P4-7 pupils.   

 

 

 

 

 

 

Our overall evaluation of the school’s capacity for continuous improvement: 

* We are confident in our capacity for continuous improvement ☒ 

* We have some concerns about our capacity for continuous improvement ☐ 

Comment:  I am very confident in our capacity for continuous improvement.  The staff are committed to positive change. 
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QI 1.1 Self-evaluation 
for self-improvement 

How would we evaluate this QI using the HGIOS?4/HGIOELC 
six-point scale? 

Choose one evaluation from the six options. 

Excellent ☐   Very Good ☐   Good ☒ 

Satisfactory ☐   Weak ☐   Unsatisfactory 

☐ 

How are we doing? What’s 
working well for our learners? 

What are the features of effective 
practice in our school/ELC 

setting?) 
FOCUS ON IMPROVEMENTS 

FROM LAST YEAR’S 
IMPROVEMENT PLAN 

How do we know?  What 
evidence do we have of positive 

impact on our learners? 
 

MAKE BRIEF REFERENCES TO 
SUPPORTING DATA AND OTHER 

INFORMATION 

What could we do now?  What 
actions would move us forward? 

 
IMPROVEMENT PRIORITIES 

HIGHLIGHTED IN THIS AREA – 
SIP PRIORITIES SELECTED 

FROM THESE 

THEMES (HGIOS?4) 

 Collaborative 
approaches to self-
evaluation 
 

 Analysis and 
evaluation of 
intelligence and data 

 

 Ensuring impact on 
learners’ successes 
and achievements  

 
THEMES (HGIOELC?) 

 Collaborative 
approaches to self-
evaluation 
 

 Evidence-based 
improvement  
 

 Ensuring impact of 
success for children 
and families 

 Staff are motivated and have 
effectively used the PRD 
process to identify 
developments linked to the SIP. 

 Increased parental engagement 
through the issue of 
questionnaires at Parent’s 
Evenings. 

 Inclusion of more attainment 
and achievement data in the 
school tracking documents. 

 Discussion of data at cluster 
meetings which leads to an 
agreed improvement agenda. 

 Moderation of key assessment 
tasks – ongoing. 

 Class observations lead to 
improved teaching and learning 
within a specific focus. 

 Sharing online profiles with 
parents. 

 Evidence of PRD process – 
staff plans, CPD records. 

 
 

 Parent questionnaires and 
100% positive feedback on 
Seesaw. 

 

 Evolving SPP tracking 
documents to better track 
individuals. 

 Baseline assessments, staff 
meeting agenda. 
 

 Staff meetings re:  Key 
assessment tasks. 

 Observation feedback and 
records of revisit. 

 

 All children having an online 
profile.  All children have at 
least one parent connected to 
their profile. 

 Increased 
participation/consultation with 
all stakeholders during this 
process for more rigorous self-
evaluation. 

 Further develop school tracking 
documents. 

 Better use of evidence to 
support improvements. 
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QI 1.3 Leadership of 
change 

How would we evaluate this QI using the HGIOS?4/HGIOELC 
six-point scale? 

Excellent ☐   Very Good ☐   Good ☐ 

Satisfactory ☒   Weak ☐   Unsatisfactory 

☐ 

How are we doing? What’s 
working well for our learners? 

What are the features of effective 
practice in our school/ELC 

setting?) 
FOCUS ON IMPROVEMENTS 

FROM LAST YEAR’S 
IMPROVEMENT PLAN 

How do we know?  What 
evidence do we have of positive 

impact on our learners? 
 

MAKE BRIEF REFERENCES TO 
SUPPORTING DATA AND OTHER 

INFORMATION 

What could we do now?  What 
actions would move us forward? 

 
IMPROVEMENT PRIORITIES 

HIGHLIGHTED IN THIS AREA – 
SIP PRIORITIES SELECTED 

FROM THESE 

 THEMES (HGIOS?4) 

 Developing a shared 
vision, values and aims 
relevant to the school and 
its community 
 

 Strategic planning for 
continuous improvement 
 

 Implementing 
improvement and change 

 
THEMES (HGIOELC?) 

 Developing a shared 
vision, values and aims 
relevant to the ELC setting 
and its community  
 

 Strategic planning for 
continuous improvement 
 

 Implementing 
improvement and change 

 
 

 Draft version of vision and aims 
shared with staff, pupils and 
parents. 

 
 

 Creativity – workshops from 
music specialist e.g. Mr 
Maclean, Kodaly, Feis Rois, 
music tuition. 

 Staff feel confident to lead 
changes within the school 
based on their strengths and 
interests. 

 All staff are committed to 
change which will improve 
outcomes for learners. 

 All staff have high expectations 
of all learners. 

 All stakeholders consulted on 
the change of vision and aims.  
Views taken on board and 
edited versions soon to be 
available. 

 Pupil confidence, increased 
teamwork skills and increased 
creativity opportunities. 

 CPD, leadership at CAT 
sessions, staff willing to pursue 
presented opportunities. 

 SPP discussions, setting 
goals/next steps for self and 
pupils. 

 Positive behaviour and attitudes 
to learning in schools.  
Undesirable behaviour tackled 
with parental involvement and 
support in the initial stages.  
Most children are ready to learn 
in class in a positive learning 
environment. 

 Ensure vision, values and aims 
are finished and embedded into 
each school day. 

 Revamp citizenship groups to 
make them more meaningful 
and current and to allow 
children to lead change.  
Consider the most effective 
time to host groups for 
maximum impact. 
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QI 2.3 Learning, 
Teaching and 
Assessment 

How would we evaluate this QI using the HGIOS?4/HGIOELC 
six-point scale? 

Excellent ☐   Very Good ☐   Good ☐ 

Satisfactory ☒   Weak ☐   Unsatisfactory 

☐ 

How are we doing? What’s working 
well for our learners? What are the 
features of effective practice in our 

school/ELC setting?) 
FOCUS ON IMPROVEMENTS FROM 
LAST YEAR’S IMPROVEMENT PLAN 

How do we know?  What evidence 
do we have of positive impact on 

our learners? 
 

MAKE BRIEF REFERENCES TO 
SUPPORTING DATA AND OTHER 

INFORMATION 

What could we do now?  What 
actions would move us forward? 

 
IMPROVEMENT PRIORITIES 

HIGHLIGHTED IN THIS AREA – SIP 
PRIORITIES SELECTED FROM 

THESE 

 THEMES (HGIOS?4) 

 Learning and 
engagement 

 

 Quality of teaching 
 

 Effective use of 
assessment 

 

 Planning, tracking and 
monitoring 

 
THEMES (HGIOELC?) 

 Learning and 
engagement 
 

 Quality of interactions 
 

 Effective use of 
assessment 
 

 Planning, tracking and 
monitoring 

 

 Most children are engaged, 
eager and active participants in 
their own learning.  Pupils enjoy 
being responsible and are 
provided with opportunities to 
plan and lead their own 
learning. 

 Staff are very aware of needs of 
individuals and differentiate 
accordingly.   

 
 
 

 50% of staff have had refresher 
training on Cooperative 
Learning and employ these 
strategies in their teaching. 

 All staff employ formative 
assessment strategies on a 
daily basis to inform next steps. 

 ASN/PSA staff used to target 
specific children and/or 
interventions. 

 Report card comments (June 
2018), Head Teacher formal 
observations, ‘All about me’ 
profiles, learning logs, mind-
maps, SeeSaw. 
 
 

 SPP discussions, agreed next 
steps in SPP, SfL advice folder, 
form 1s kept up to date, Child 
Plan meetings and parent 
meetings for progress update. 

 

 HT observations, discussions 
with staff, CPD records. 
 

 

 HT observations.  Daily 
practise. 

 

 PSA timetables, Support for 
Learning Teacher timetables 
and records of work. 

 Pupils to take ownership of 
SeeSaw. 

 Digital literacy needs to be 
made a priority for all staff, 
pupils and parents. 

 Ensure vision, values and aims 
are finished and embedded into 
each school day. 

 Revamp citizenship groups to 
make them more meaningful 
and current and to allow 
children to lead change.  
Consider the most effective 
time to host groups for 
maximum impact. 

 Feedback form for visitors to 
the school to evaluate ethos. 

 Challenge in composite classes 
– using resources to tailor more 
challenge. 

 Assessment – decide as a staff 
what to use and when to use 
(key milestones) summative 
assessments to track progress. 

 Continue to moderate Key 
Assessment Tasks. 
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QI 3.1 Ensuring 
wellbeing, equality and 

inclusion 

How would we evaluate this QI using the HGIOS?4/HGIOELC 
six-point scale? 

Excellent ☐   Very Good ☐   Good ☒ 

Satisfactory ☐   Weak ☐   Unsatisfactory 

☐ 

How are we doing? What’s 
working well for our learners? 

What are the features of effective 
practice in our school/ELC 

setting?) 
FOCUS ON IMPROVEMENTS 

FROM LAST YEAR’S 
IMPROVEMENT PLAN 

How do we know?  What 
evidence do we have of positive 

impact on our learners? 
 

MAKE BRIEF REFERENCES TO 
SUPPORTING DATA AND OTHER 

INFORMATION 

What could we do now?  What 
actions would move us forward? 

 
IMPROVEMENT PRIORITIES 

HIGHLIGHTED IN THIS AREA – 
SIP PRIORITIES SELECTED 

FROM THESE 

 THEMES (HGIOS?4) 

 Wellbeing 
 

 Fulfilment of statutory 
duties 
 

 Inclusion and equality 
 
 
THEMES (HGIOELC?) 

 Wellbeing 
 

 Fulfilment of statutory 
duties 
 

 Inclusion and equality 
 
 
 

 

 All staff have high 
expectations of all learners. 

 
 
 

 All staff know children and 
their families very well and 
take into account external 
pressures on children. 

 All staff have had up to date 
Child Protection training and 
follow the Highland Practice 
Model in order to effectively 
support children. 

 Support for Learning staff 
support staff where time 
allows. 

 Teaching staff and support 
staff are involved in planning 
and reviewing support for 
individuals. 

 Work in classes is mostly 
differentiated to meet the 
needs of pupils. 

 8 SHANARRI assemblies, 
continually linking school 
practise to SHANARRI (see 
display), Parent Council 
Meetings. 

 Informal ‘chats’ with parents 
at the beginning/end of day. 

 
 

 Child Protection training 
register with all staff.  ‘High 
5’ training, ‘Health Week’ 
visitors – Fyrish Gymnastics 
and Dance/Movement with 
Colin Sangster.  Football, 
hockey/golf and swimming, 
cross country, race series, 
and dance comp. 

 Staff have regular ongoing 
discussions with SMT, 
parents and SfL teacher 
about individual pupils. 

 Revamp school behaviour 
code in line with our vision, 
values and aims. 
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 Inclusion is supported by 
parents, our GIRFEC 
partners and support staff. 

 Formal reviews of Child 
Plans and staged approach 
records are completed termly 
and more often where 
required. 

 All stakeholders are now 
aware of SHANARRI and 
how this affects them. 
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QI 3.2 Raising attainment 
and achievement/ 

Ensuring children’s 
progress 

How would we evaluate this QI using the HGIOS?4/HGIOELC 
six-point scale? 

Excellent ☐   Very Good ☐   Good ☐ 

Satisfactory ☒   Weak ☐   Unsatisfactory 

☐ 

How are we doing? What’s working 
well for our learners? What are the 
features of effective practice in our 

school/ELC setting?) 
FOCUS ON IMPROVEMENTS FROM 
LAST YEAR’S IMPROVEMENT PLAN 

How do we know?  What evidence 
do we have of positive impact on 

our learners? 
 

MAKE BRIEF REFERENCES TO 
SUPPORTING DATA AND OTHER 

INFORMATION 

What could we do now?  What 
actions would move us forward? 

 
IMPROVEMENT PRIORITIES 

HIGHLIGHTED IN THIS AREA – SIP 
PRIORITIES SELECTED FROM 

THESE 

THEMES (HGIOS?4) 
 

 Attainment in literacy and 
numeracy 
 

 Attainment over time 
 

 Overall quality of learners’ 
achievement 

 

 Equity for all learners 
 
 

THEMES (HGIOELC?) 
 

 Progress in 
communication, early 
language, mathematics, 
health and wellbeing 
 

 Children’s progress over 
time 
 

 Overall quality of 
children’s achievement 

 

 Ensuring equity for all 
children 

 Input from Literacy Officer on 
‘Wraparound Spelling.’ 

 
 
 
 
 
 

 Investment in reading 
resources. 

 
 
 
 
 
 

 Most staff have attended 
training on Emerging Literacy, 
Words-Up 

 Clearer focus for all teaching 
staff for spelling – starting next 
session.  Baseline spelling 
assessment completed and 
analysed.  Both schools 
selected as pilot schools for this 
project. 

 

 Excitement and motivation from 
children.  New books have 
increased motivation for 
struggling pupils and offered 
them support at the right level.  
Children and staff valuing 
reading. 
 

 Assessments completed in 
emerging literacy three times 
over the course of the year.  

 Attainment in literacy – focus on 
spelling and comprehension.  

 Reading books – continue to 
resource books for all reading 
levels. 

 Library area – create a more 
inspiring and special area for 
our books. 

 Emerging Literacy training for 
all staff members.  Time 
allocated to discuss what has 
been learned and create 
resources. 

 Make more effective use of 
available data. 

 
 



 

11 

3.3 Creativity and 
Employability 

How would we evaluate this QI using the HGIOS?4/HGIOELC 
six-point scale? 

Excellent ☐   Very Good ☐   Good ☐ 

Satisfactory ☐   Weak ☒   Unsatisfactory 

☐ 

How are we doing? What’s 
working well for our learners? 

What are the features of effective 
practice in our school/ELC 

setting?) 
FOCUS ON IMPROVEMENTS 

FROM LAST YEAR’S 
IMPROVEMENT PLAN 

How do we know?  What 
evidence do we have of positive 

impact on our learners? 
 

MAKE BRIEF REFERENCES TO 
SUPPORTING DATA AND OTHER 

INFORMATION 

What could we do now?  What 
actions would move us forward? 

 
IMPROVEMENT PRIORITIES 

HIGHLIGHTED IN THIS AREA – 
SIP PRIORITIES SELECTED 

FROM THESE 

 
Theme: 
Digital Literacy  

Was not on last year’s improvement 
plan.  However: 

 Safer Internet Day 
celebrated with appropriate 
activities for children. 

 Chromebooks purchased for 
both schools. 

 Learning intentions in 
learning log.   

 Seesaw reference. 

  Digital literacy needs to be 
made a priority for all staff, 
pupils and parents. 

 Police/NSPCC visit to work 
with parents and children on 
staying safe online. 

 Chromebook training with all 
staff, pupils and parents. 
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QI 2.2 Curriculum: 
Theme 3 Learning 

Pathways (HGIOS?4)/ 
Learning and 

Development Pathways 
(HGIOELC?) 

 

How are we doing? What’s 
working well for our learners? 

What are the features of effective 
practice in our school/ELC 

setting?) 
FOCUS ON IMPROVEMENTS 

FROM LAST YEAR’S 
IMPROVEMENT PLAN 

How do we know?  What 
evidence do we have of positive 

impact on our learners? 
 

MAKE BRIEF REFERENCES TO 
SUPPORTING DATA AND OTHER 

INFORMATION 

What could we do now?  What 
actions would move us forward? 

 
IMPROVEMENT PRIORITIES 

HIGHLIGHTED IN THIS AREA – 
SIP PRIORITIES SELECTED 

FROM THESE 

 
NB – This theme does 
not need to be evaluated 
using the six point scale. 

 Draft version of vision and aims 
shared with staff, pupils and 
parents. 
 
 

 Benchmarks added to planners 
to show an overview of each 
level, taking into account the 
tackling bureaucracy agenda.  
Planning has been streamlined 
to allow for bundling of 
Experiences and Outcomes 
and ensuring coverage of each 
curricular area. 

 

 Improved tracking documents 
have allowed for better learning 
pathways to build on prior 
learning. 

 

 Literacy, numeracy, health and 
wellbeing skills shared with 
pupils on a regular basis and 
evident in Key Assessment 
Tasks. 

 All stakeholders consulted on 
the change of vision and aims.  
Views taken on board and 
edited versions soon to be 
available. 

 Planning documents for better 
discussion surrounding 
attainment of a level. 

 
 
 
 
 
 
 

 Feedback from staff at CAT 
sessions. 

 
 
 

 Key assessment task 
moderation and sampling, 
speaking to pupils, SeeSaw, 
Learning Logs. 

  Ensure vision, values and aims 
are finished and embedded into 
school life. 

 Further improvements to be 
made to tracking spreadsheet: 
assessment – decide as a staff 
what to use and when to use 
(key milestones) summative 
assessments to track progress. 
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QI 2.7 Partnerships – 
theme 3 Impact on 

Learners (HGIOS?4)/ 
Impact on Children and 
Families (HGIOELC?) 

How are we doing? What’s 
working well for our learners? 

What are the features of effective 
practice in our school/ELC 

setting?) 
FOCUS ON IMPROVEMENTS 

FROM LAST YEAR’S 
IMPROVEMENT PLAN 

How do we know?  What 
evidence do we have of positive 

impact on our learners? 
 

MAKE BRIEF REFERENCES TO 
SUPPORTING DATA AND OTHER 

INFORMATION 

What could we do now?  What 
actions would move us forward? 

 
IMPROVEMENT PRIORITIES 

HIGHLIGHTED IN THIS AREA – 
SIP PRIORITIES SELECTED 

FROM THESE 

NB – This theme does 
not need to be evaluated 
using the six point scale.  
Remember to focus on 
parental involvement. 

 Online profiles shared with 
most parents – 100% 
success 
 

 P7 Developing the Young 
Workforce transition project. 
 
 
 
 

 Developmental overviews 
shared with P1 teachers. 

 

 Seesaw profiles.  Greater 
and instant family 
engagement. 

 

 P7 confidence when 
presenting talks to whole 
cohort of S1. P7 teacher 
feedback. 
 
 

 Making use of the 
Development Overviews as 
a starting point in P1. 

 
 

 Parental engagement – 
profiling 
afternoons/curriculum 
information/surveys etc. 

 DYW – continue to make this 
a focus and record info. 
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PART TWO – School Improvement Plan 

Summary: Key School Improvement Priorities (add further rows if required).  The priorities selected should be drawn from the possible 

improvement activities identified in the Standards and Quality Report.  Your improvement priorities should encompass the Early Years Setting as 

well as the Primary School. 

Improvement Priority Title Relevant QI(s) and Theme(s) 

Improving attainment in literacy - PEF 
 
 
 

 1.3  Leadership of change – strategic planning for continuous improvement 
 2.3  Learning, teaching and assessment – quality of teaching 
2.5 Family learning – engaging families in learning, early intervention and 
prevention 
2.7 Partnerships – impact on learners 
3.2 Raising attainment and achievement – attainment in literacy and numeracy 

ASG Literacy Update Planners 
 
 

2.2 Curriculum – development of the curriculum 
2.3 Learning, Teaching and Assessment – planning, tracking and monitoring 
2.5 Family Learning – engaging families in  learning 
2.6 Transitions – continuity and progression in learning 
3.2  Raising attainment and achievement – attainment in literacy and numeracy 
3.3 Creativity and employability – increasing employability skills 

Digital Literacy (Chromebooks) 
 
 
 

1.3 Leadership of Change – implementing improvement and change 
 2.2 Curriculum – development of the curriculum 
2.3 Learning, Teaching and Assessment – learning and engagement 
 3.3 Creativity & Employability – digital literacy, increasing employability skills 

Profiling & Reporting (cntd) 2.3 – Learning, teaching and assessment – Effective use of assessment 
2.4 – Personalised Support – Universal Support 
2.6 – Transitions – Continuity and progression in learning 

Ethos (cntd) 1.3  Leadership of Change – developing a shared vision, values and aims relevant 
to the school and its community 
3.1  Ensuring wellbeing, equality and inclusion - wellbeing 

 

Complete a detailed action plan for each of these agreed priorities on the following pages (add more pages if required).  Please also use the 

table in Appendix 3 to help with planning for the monitoring and evaluation of improvement activity in terms of measuring impact. 
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In depth action plan #1 

Improvement Priority title: Improving attainment in literacy 

Linked to QI/Theme: 

 1.3  Leadership of change – strategic planning for continuous improvement,  2.3  Learning, teaching and assessment – quality of 
teaching, 2.5 Family learning – engaging families in learning, early intervention and prevention, 2.7 Partnerships – impact on learners, 3.2 
Raising attainment and achievement – attainment in literacy and numeracy 

Linked to National Improvement Framework Priority (check all that apply): 

 Improvement in attainment, particularly in literacy and numeracy ☒ 

 Closing the attainment gap between the most and least disadvantaged children ☒ 

 Improvement in children and young people’s health and wellbeing ☐ 

 Improvement in employability skills and sustained, positive school leaver destinations for all young people ☒ 

Linked to National Improvement Drivers (check any that apply):  

School Leadership ☒    Teacher Professionalism ☒   Parental Engagement ☒   Assessment of Children’s Progress ☒   School Improvement 

   Performance Information  
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What difference will it make for learners? (what impact do we expect to see?  List specific expected outcomes): 
Pupils as learners will: 

 experience a developmentally appropriate curriculum in literacy, language and communication 

 develop the foundational skills required to achieve Early Level in listening & talking, reading and writing. 

Staff as learners will: 

 have confidence in their approach to literacy, language and communication 

understand and demonstrate how children are making progress in literacy, language and communication. 

Success criteria (how will we know if the change has been an improvement?): 
Pupils as learners will: 

 have secure foundational skills which enable them to listen, talk, read and write 

 make appropriate progress within and through the appropriate Levels in listening and talking, reading and writing. 

Staff as learners will: 

 be able to articulate the progress of each learner, based on robust evidence. 

 be able to articulate the impact the professional learning and collaboration is having on their practice. 

Monitoring and evaluation procedures (how will we know if our success 
criteria have been met and what evidence will we have to inform our next 
annual School Improvement Plan Report?): 
 

Who will lead this? (detail of responsibilities and 

timescales) 

 

Initial Emerging Literacy assessments completed as a baseline and on-going 
assessment completed during the year to track and monitor progress 
 

P1 Teachers – August, January and May 
 

Complete Single Word Spelling test baseline assessment for starting the 
Wraparound Spelling. 

All CTs – August 2018 
HT to collate info in tracking document. 

Evidence of family engagement – Emerging Literacy and Wraparound Spelling 
 

HT and Literacy Officer  

(Emerging Literacy Term 4 ’18 and Wraparound 

Spelling Term 1 ‘18 

Continue to monitor learning experiences which take a developmental approach 
across the Early Level 

HT - ongoing 
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Monitoring of adult/child interactions using the Words Up Early Matrix across the 
Early Level 

EYPs/HT – focus of one learning visit. 

Monitor ongoing progress of children who have transitioned from P1 into P2 in 
August 2018 
 

P1-4 Teacher/SMT 

Following training, allow time for discussion within cluster and allow time to 
embed/create resources to aid teaching and learning using a teacher learning 
community approach. (WTA) 

SMT/CTs/EYPs 

Through observations, dialogue around planning, self-evaluation of the school 
improvement plan and monitoring and tracking conversations, identify the impact of 
a whole-school approach to literacy, language and communication 
 

 

School team 

What exactly are we going to do? (detail of specific actions undertaken to 
achieve desired impact) 
 

Who will lead this? (detail of responsibilities and 

timescales) 

 

Deliver introductory family learning workshop on Emerging Literacy and Wraparound 
Spelling 

EL - Term 4 2017/2018 – HT at P1 induction meeting. 

WS – Term 1 2018 – HT and Literacy Officer 

Complete initial Emerging Literacy assessments with P1 children August 2018 – P1 Teacher (with relevant HT support) 

Wraparound Spelling – baseline test for P2-P7 All CTs – August 2018 

Attend 6 Local Networks during the 2017/2018 session September 2018 – June 2018 – all staff 

Literacy Officer to model Wraparound Spelling with staff. Term 1 2018 

Review Wraparound Spelling and discuss with literacy officer. Term 2 2018 and ongoing 
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Engagement with Emerging Literacy support materials to assess and analyse data, 
organise learners using data, and plan developmentally appropriate learning 
experiences, tracking progress 
 

Ongoing: 2018/2019 – P1 Teacher/HT 

Ongoing universal and targeted support is given to families on the progress children 
are making and ways which they can support at home 
 

Ongoing 2018/2019 session – P1 Teacher/HT 

Attend whole-school collegiate sessions on: 
* adult/child interaction key messages (1 hour) 
* concrete to abstract thinking (1 hour) 
* supporting handwriting development (1.5 hours) 
* pre-teaching vocabulary (1 hour) 
* sequence and narrative skills (1.5 hours) 
* working memory skills (1.5 hours) 

All cluster CTs – EYPS at weekly meeting 

2018/2019 session 
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Equity implications: (how will you ensure that pupils experiencing disadvantage will not be adversely affected by this improvement 

project?  Briefly mention any relevant points from your Pupil Equity Fund planning.)  

Taking a developmental approach to Emerging Literacy ensures that the developmental gaps in foundational reading and writing skills for all 

children are addressed to ensure that literacy learning is built upon a solid foundation. The Northern Alliance Emerging Literacy Interim Report 

(March 2018) detailed: 

 

From the analysis of the ‘Achievement of CfE Levels’ data for Early Level Literacy in Highland (P1 in 2016/2017), it would be reasonable to 

summarise:  

 

 Children in Highland Emerging Literacy Network (ELN) schools outperformed those in non-network (Non-ELN) Highland schools in all 

three organisers of Literacy – Listening & Talking, Reading and Writing: 

 Children in ELN schools were 30% more likely to attain at least Early Level in all 3 areas, 50% more likely in Listening and Talking, 

60% in Reading and 40% in Writing than children in Non-ELN schools. 

 Taking a developmental approach to Emerging Literacy is closing the poverty related gap between children living in the most deprived 

areas (SIMD 1-3) and children living in the least deprived areas (SIMD 8-10): 

 The most deprived children (SIMD Deciles 1-3) were twice as likely in Emerging Literacy Network schools in Highland to achieve at 

least Early Level in each area. 

 In the Highland Emerging Literacy network schools, deprived children were much more likely to achieve Early Level in at least one of 

the three organisers than in non-ELN schools. Overall, 19% of children in ELN schools achieved no level in any organiser as opposed 

to 46% of children in non-ELN schools.  

 Children in the least deprived deciles did as well or better in Highland Emerging Literacy Network schools, showing that the approach 

did not “hold them back” in any way. 

Staff wellbeing and pastoral support implications: (how will you ensure that this improvement project does not impact negatively on 

staff wellbeing and workload?) 

The Emerging Literacy Networks support staff through collaborative Career Long Professional Learning (CLPL), supporting the planning 

learning, teaching and assessment cycle. The time implications reflected in the ‘Expected resource needs’ is reflected in the Working Time 

Agreement/ personal CLPL. The cluster is developing a whole-school approach to Emerging Literacy through the collegiate support materials 

provided through the Emerging Literacy networks and working with the Literacy Officer as part of our PEF allocation. 
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Creativity opportunities:  
Taking a developmental approach to Emerging Literacy equips practitioners to develop early literacy, language and communication skills 

through their environment and interactions. The Emerging Literacy Networks provide the collaborative platform for practitioners to share 

approaches to planning of learning, teaching and assessment. Creativity skills are core to early literacy through the five key components of 

concepts of print, oral language, pencil control, phonological awareness and working memory & executive function, e.g.  

 providing children with resources in the environment which support children’s gross and fine motor skills, allowing children to 

demonstrate their skills of curiosity  and problem solving whilst developing pincer and tripod grasp 

 developing quality role-play areas which promote open-mindedness and role play, supporting children’s language and communication 

skills through quality adult/child interaction. 

Expected resource needs (including costings if applicable):  

 Highland Council - Emerging Literacy – Support Resources 

 Network Twilights –  11 hours (4 x 2 hours and 2 x 1.5 hours) 

 Time to complete initial assessments/ screens 

 Ongoing dialogue – Nursery/P1 Teacher/ SMT 

 Whole-school collegiate sessions (10 hours) 

 PEF – Literacy Officer £3000  

  

http://www.highlandliteracy.com/emerging-literacy
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In depth action plan #2 

Improvement Priority title: ASG Literacy Update:  Planners 

Linked to QI/Theme: 
2.2 Curriculum – development of the curriculum, 2.3 Learning, Teaching and Assessment – planning, tracking and monitoring 
2.5 Family Learning – engaging families in  learning, 2.6 Transitions – continuity and progression in learning, 3.2  Raising attainment and 
achievement – attainment in literacy and numeracy, 3.3 Creativity and employability – increasing employability skills 

Linked to National Improvement Framework Priority (check all that apply): 

Improvement in attainment, particularly in literacy and numeracy ☒ 

Closing the attainment gap between the most and least disadvantaged children ☐ 

Improvement in children and young people’s health and wellbeing ☐ 

Improvement in employability skills and sustained, positive school leaver destinations for all young people ☒ 

 
Linked to National Improvement Drivers (check any that apply):  

School Leadership ☐    Teacher Professionalism ☐   Parental Engagement ☐   Assessment of Children’s Progress ☐   School Improvement 

   Performance Information   

What difference will it make for learners? (what impact do we expect to see?  List specific expected outcomes): 

Pupils as learners and teachers as learners 

 A clear understanding of where they are in their learning and what their next steps are  

 Shared understanding of progression in reading, writing and listening and talking across the ASG from Early to 3rd Level 

 Raise attainment in literacy to ensure equity 

 Increase employability and improve skills for learning, life and work 

 Increased parental engagement and skill in supporting their child/children 

Success criteria (how will we know if the change has been an improvement?): 

 ASG progressions in literacy updated to reflect benchmarks and feedback from staff 

 Shared, consistent understanding of use by all staff 

 Progression used to support moderation  

 Moderation taking place across stages 

 Listening and talking progression in place 
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Monitoring and evaluation procedures (how will we know if our success criteria have 

been met and what evidence will we have to inform our next annual School 

Improvement Plan Report?): 

Who will lead this? (detail of responsibilities and 

timescales) 

Updated versions of progressions reference the benchmarks  Working group -  by Feb 19 

Listening and talking progression are being used across the ASG  All teaching staff -  from Feb – June 19 

Staff, children and young people can talk about their learning and know their next 

steps 

All stakeholders -  On going 

Tracking and data demonstrate an improvement in attainment HT’s and Teaching staff – May 19 /May 20 - compare 

What exactly are we going to do? (detail of specific actions undertaken to achieve 

desired impact) 

Who will lead this? (detail of responsibilities and 

timescales) 

Meeting with primary HT’s, depute and PT English from TRA and PEF Literacy 

Officer  

ASG HTs / DHT / PT 
before end June 18 
ASG - September 18 

Look at Incas/SNSA in primary and Insight in secondary, results and evaluate to 

provide a baseline  

HTs – June 18 

Find out staff views and pupil views ASG HTs 

Working group formed with members from all sectors, each school and each level 

and supported by PEF literacy officer 

Sally Cameron 
Literacy Officer 

Evaluate progressions already in place using feedback from staff and pupils and 

against benchmarks 
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Compare progressions with other resources such as Scottish Writing Criteria Working Group – from October 2018 

Adapt reading and writing progressions accordingly 

Create a listening and talking progression  

Working group to feed back to ASG Head teachers and management staff Working Group by February 2019 

Organise Inset day/twilight to share updated progressions Working Group/ASG after February 2019 

Equity implications: (how will you ensure that pupils experiencing disadvantage will not be adversely affected by this improvement project?  

Briefly mention any relevant points from your Pupil Equity Fund planning.) 

 We will identify pupil needs affected by disadvantage and appropriate support will be put in place. 

Extra support from Literacy Development (£170 for the cluster) 

Staff wellbeing and pastoral support implications: (how will you ensure that this improvement project does not impact negatively on staff 

wellbeing and workload?) 

• WTA – agreed Twilights/In-service day 

Creativity opportunities: (how can opportunities be included in this project to address the development of creativity skills in pupils?  If 

completing this box, make specific reference to the development of the key creativity skills of open-mindedness, problem-solving, curiosity and 

imagination) 
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Expected resource needs (including costings if applicable): (Allocation of Pupil Equity Funding should be referenced briefly in this box, if 

appropriate) 

 PEF Literacy Officer (£170 for cluster)  

 Supply cover to release working group members 
 In-service day for all teaching staff 
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In depth action plan #3 

Improvement Priority title: Digital Literacy 

Linked to QI/Theme: 
1.3 Leadership of Change – implementing improvement and change, 2.2 Curriculum – development of the curriculum, 2.3 Learning, 

Teaching and Assessment – learning and engagement,  3.3 Creativity & Employability – digital literacy, increasing employability skills 

Linked to National Improvement Framework Priority (check all that apply): 

 Improvement in attainment, particularly in literacy and numeracy ☒ 

 Closing the attainment gap between the most and least disadvantaged children ☒ 

 Improvement in children and young people’s health and wellbeing ☐ 

 Improvement in employability skills and sustained, positive school leaver destinations for all young people ☒ 

 
Linked to National Improvement Drivers (check any that apply):  

School Leadership ☒    Teacher Professionalism ☒   Parental Engagement ☒   Assessment of Children’s Progress ☐   School 

Improvement    Performance Information   
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What difference will it make for learners? (what impact do we expect to see?  List specific expected outcomes) 
Pupils as learners will: 

 experience Google Classroom and understand how to use this appropriately. 

 develop the skills required to use digital literacy appropriately. 

Staff as learners will: 

 have confidence in their approach to digital literacy and how to use this to enhance learning and teaching. 

Success criteria (how will we know if the change has been an improvement?): 
Staff as learners will: 

● Feel that there is appropriate provision for Digital Technology. 

● Use digital technology in lesson (where appropriate). 

● Feel confident knowing how and where to find digital resources to enhance learning and teaching 

● Understand how digital technology, if used appropriately, can enhance learning and teaching 

Pupils as learners will: 

● Use digital technology responsibly to enhance their learning. 

Parents as learners will: 

● Understand the importance of digital technology in their child's learning. 

Monitoring and evaluation procedures (how will we know if our success 
criteria have been met and what evidence will we have to inform our next 
annual School Improvement Plan Report?): 
 

Who will lead this? (detail of responsibilities and 

timescales) 

 

All staff will complete the Highland Council Teacher Baseline Assessment [Baseline 
Assessment]  
 

HT and CTs – Sept 2018 and review in May 2019 

Digital technology will be evident in planning and during observations to enhance 

learning and teaching. 

HT at planning meetings 

Staff leadership – sharing ideas with others during CAT sessions and learning from 

others – exit pass. 

HT and CTs 

Feedback from parents following Chromebook Workshops  HT/ICT expert? 

https://goo.gl/forms/pzsI2aoaZcIWOouo1
https://goo.gl/forms/pzsI2aoaZcIWOouo1
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What exactly are we going to do? (detail of specific actions undertaken to 
achieve desired impact) 
 

Who will lead this? (detail of responsibilities and 

timescales) 

 

Review e-safety policy HT with collaboration from all CTs/pupils 
 Sept 2018 

Create a Google Classroom Class for each primary class. Encourage the sharing of 

good practice at CAT sessions. 

CTs with HT support.   
Nov 2018 and May 2019 

Staff to use CLPL opportunities to learn about what the Chromebooks can do. 

http://www.digilearnhighland.co.uk/training.html  

HT challenges throughout the year (1 per term). 

Staff to use digital technology in their lessons (where appropriate) CTs – ongoing following training. 

Provide opportunities for parental engagement e.g. Chromebook training night/pupil 

homework etc. 

Term 3 or 4 2019 

Plan Safer Internet Day activities involving all stakeholders. Term 3 (from January 2019) 

Equity implications: (how will you ensure that pupils experiencing disadvantage will not be adversely affected by this improvement 

project?  Briefly mention any relevant points from your Pupil Equity Fund planning.)  

By providing all learners with access to a Chromebook device before the Tain ASG Chromebook roll out, young people experiencing 

disadvantage will not be adversely impacted and will be given the same opportunity as their peers. 

Staff wellbeing and pastoral support implications: (how will you ensure that this improvement project does not impact negatively on 

staff wellbeing and workload?) 

 Time has been allocated for digital literacy in our WTA 2018/2019 in agreement with all staff. 

Creativity opportunities: (how can opportunities be included in this project to address the development of creativity skills in pupils?  
If completing this box, make specific reference to the development of the key creativity skills of open-mindedness, problem-solving, 
curiosity and imagination) 

 Development of whole school/class specialisms in the creative use of digital technology (including moving image, animation, writing for 

the web, audio and coding). 

http://www.digilearnhighland.co.uk/training.html
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Expected resource needs (including costings if applicable): (Allocation of Pupil Equity Funding should be referenced briefly in this 
box, if appropriate) 

 Collegiate sessions – 7 hours 

 CLPL – as appropriate 
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In depth action plan #4 

Improvement Priority title: Profiling & Reporting (continuation from last year) 

Linked to QI/Theme: 2.3 – Learning, teaching and assessment – Effective use of assessment, 2.4 – Personalised Support – Universal 

Support, 2.6 – Transitions – Continuity and progression in learning 

Linked to National Improvement Framework Priority (check all that apply): 

Improvement in attainment, particularly in literacy and numeracy ☒ 

Closing the attainment gap between the most and least disadvantaged children ☒ 

Improvement in children and young people’s health and wellbeing ☒ 

Improvement in employability skills and sustained, positive school leaver destinations for all young people ☒ 

Linked to National Improvement Drivers (check any that apply):  

School Leadership ☒    Teacher Professionalism ☒   Parental Engagement ☒   Assessment of Children’s Progress ☒   School Improvement 

   Performance Information   

What difference will it make for learners? (what impact do we expect to see?  List specific expected outcomes): 

Pupils as learners will: 
• be able to articulate where they are in their learning, who they are in their learning and where they are going next 
• use the language of skills when reflecting on their learning 
• have a profile which demonstrates their progress across the curriculum 
Staff as learners will: 
• understand progression within and through the Broad General Education 
• share each learner’s progress with the learner and their families 
• build key assessment tasks at the planning stage 
• identify each learner’s achievement through understanding the principles of the NAR Flowchart 
• use learning conversations to support continuous dialogue between: learners, teachers and families 
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Success criteria (how will we know if the change has been an improvement?): 

 Each child has a profile which includes Highland Council’s ingredients for effective profiling and reporting 

 Staff plan for key assessment tasks using National (Assessing Progress and Achievement; Principles and Practice papers; NAR; BTC 
3, BTC 4, BTC 5 and DYW) and Local (Highland progressions; Highland skills for learning life and work; Highland Profiling and 
Reporting support materials) resources 

 Learners can articulate where they are in their learning. 

 Families are aware of the progress that their children are making. 

Monitoring and evaluation procedures (how will we know if our success 

criteria have been met and what evidence will we have to inform our next 

annual School Improvement Plan Report?): 

Who will lead this? (detail of responsibilities and 

timescales) 

Children will be able to discuss their profile during a focus group meeting 
 

HT – term 2 

Feedback from family consultation – post-its HT – term 2 

Key Assessment Tasks – Moderation and Quality Assurance  
 

CT ongoing – termly focus 

HT term 4 2018 and term 4 2019 

HGIOS 4 and Highland Council audit tools – difference between baseline feedback 

(Aug 17) and end of term feedback (June 19)... 

HT – June 2019 

What exactly are we going to do? (detail of specific actions undertaken to 
achieve desired impact) 
 

Who will lead this? (detail of responsibilities and 

timescales) 

Create and share family engagement calendar Term 1 2018 

Moderate Key Assessment Tasks on profiles CTs termly focus 

HT Term 4 2017, Term 4 2018 
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Host a ‘Profiling’ session for families to show the profiles, get feedback and explain 
the family role. 

HT Term 2 2018 

Liaise with Quality Improvement Officer re ‘sign-off’ to use summative report format  
 

HT – when appropriate (hopefully by Christmas) 

Equity implications: (how will you ensure that pupils experiencing disadvantage will not be adversely affected by this improvement 

project?  Briefly mention any relevant points from your Pupil Equity Fund planning.)  

Give opportunities for all parents to access the online profiles via the school.  Give parents the opportunities to see the PDF version of the 

profile. 

Staff wellbeing and pastoral support implications: (how will you ensure that this improvement project does not impact negatively on 

staff wellbeing and workload?) 

With new Chromebooks and training planned, (see above) children will now be able to take full ownership of their profiles – reducing 
workload. 
Activities planned, allocated and agreed by staff in working time agreement. 

Creativity opportunities: (how can opportunities be included in this project to address the development of creativity skills in pupils?  

If completing this box, make specific reference to the development of the key creativity skills of open-mindedness, problem-solving, 

curiosity and imagination) 

Creativity - pupils to take ownership of their own profiles – able to update them with teacher approval.  This can include photos, recordings, 

video, drawings, annotations so lots of opportunity to work on digital and creativity skills. 

Expected resource needs (including costings if applicable): (Allocation of Pupil Equity Funding should be referenced briefly in this 

box, if appropriate) 

 Education Scotland - Building the Curriculum Resources 

 Education Scotland - Assessing Progress and Achievement 

 Education Scotland - National Assessment Resource 
 Highland Council - Profiling and Reporting Support Resources 

 4 x CAT sessions – see Working Time Agreement 
 

http://www.educationscotland.gov.uk/learningandteaching/thecurriculum/buildingyourcurriculum/curriculumplanning/whatisbuildingyourcurriculum/btc/btc4.asp
http://www.educationscotland.gov.uk/learningandteaching/assessment/progressandachievement/significantaspectsoflearning/curriculum/socialstudies/progress.asp
http://www.educationscotland.gov.uk/learningandteaching/assessment/supportmaterials/nar/
http://tinyurl.com/May16PR
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In depth action plan #5 

Improvement Priority title: Developing Ethos (continuation from last year) 

Linked to QI/Theme: 

 1.3  Leadership of Change – developing a shared vision, values and aims relevant to the school and its community, 3.1  Ensuring 
wellbeing, equality and inclusion - wellbeing 

Linked to National Improvement Framework Priority (check all that apply): 

 Improvement in attainment, particularly in literacy and numeracy ☒ 

 Closing the attainment gap between the most and least disadvantaged children ☒ 

 Improvement in children and young people’s health and wellbeing ☐ 

 Improvement in employability skills and sustained, positive school leaver destinations for all young people ☒ 

 
Linked to National Improvement Drivers (check any that apply):  

School Leadership ☒    Teacher Professionalism ☒   Parental Engagement ☒   Assessment of Children’s Progress ☒   School Improvement 

   Performance Information  
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What difference will it make for learners? (what impact do we expect to see?  List specific expected outcomes): 

 Learners and all stakeholders will have a shared vision, values and aims. 

 Our vision and values will be at the heart of everything we do. 

 Learners will be supported by teachers who will effectively model professional relationships and practice. 

 Learners will be nurtured in a caring environment 

Success criteria (how will we know if the change has been an improvement?): 

 All stakeholders will be involved in creating a shared vision, values and aims. 

 All stakeholders will understand this vision, values and aims. 

 All stakeholders will have a clear understanding of the SHANARRI indicators. 

Monitoring and evaluation procedures (how will we know if our success 
criteria have been met and what evidence will we have to inform our next 
annual School Improvement Plan Report?): 
 

Who will lead this? (detail of responsibilities and 

timescales) 

 

Consistent use of the behaviour code by all staff – observation, pupil focus groups HT – term 4 

What exactly are we going to do? (detail of specific actions undertaken to 
achieve desired impact) 

Who will lead this? (detail of responsibilities and 

timescales) 

Children to collectively decide on a final list of values and share this with the parents 

via a Google form. 

HT & Pupil Council  – August 2019 

Competition for children to design a logo to match our vision, values and aims. HT  

All learners              January 2018  

Collaboratively link vision to behaviour policy.  Involve all stakeholders as before. HT 

All stakeholders           February 2018 

Consult, gather and analyse date, edit and share new behaviour policy with all 
stakeholders. 

SMT 

Parents  

Staff                March 2019 
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APPENDIX 1: Completion advice 

This template contains two parts, which should be completed as follows: 

PART ONE – Standards and Quality Report referencing previous Improvement Plan and next steps 

This is the “Standards and Quality Report” part of the document.  In this section you should evaluate where you are with regard to the QIs and themes from How 

good is our school? (4th edition) and How Good is our Early Learning and Childcare? selected by Education Scotland as being of key importance, taking into account 

progress in both the school and Early Years settings.  Your analysis of these must include analysis of improvements arising from your last School Improvement Plan 

and will relate to the NIF priorities and Highland Council/Regional Improvement Collaborative priorities as appropriate. 

You may have improvement priorities from your last School Improvement Plan which relate to QIs from HGIOS?4 and HGIOELC other than the NIF QIs.  If so add the 

details in the appropriate section.  Please note that there is an expectation that, over a number of years, you will evaluate all of the QIs.  Details from last year’s 

S&Q Report can be cut, pasted and edited into this session’s Report and additional QIs addressed as new work within your school.  For example, last year you will 

have evaluated QIs 1.1, 1.3, 2.3, 3.1 and 3.2 plus one other.  This year you would include all of these, editing your self-evaluation from last session, plus one or two 

more QIs, making 8 in total.  If you have the capacity in your school to do more, that is a choice to be made at local level. 

Note that there is an expectation that schools will have evaluated where they are in each QI included, using the 6-point scale in HGIOS?4 and HGIOELC.  Individual 

themes should not be evaluated in this way.  Evaluations should involve selecting ONE of the six evaluative statements for each QI. 

Note that your self-evaluation in the S&Q Report should specifically address your progress towards the NIF priorities and local priorities from Highland Council 

(though of course these will overlap significantly).  Please make such comments explicit (i.e. they should reference the NIF priorities directly and in the second 

column should include supporting data and other evidence). 

Key priorities chosen from PART ONE can be highlighted and then subsequently fleshed out in PART TWO.  A key part of the process is the selection of priorities 

from the many possible projects your self-evaluation will have identified. 

Should you have a visit from HMI, the information from PART ONE can be updated, then cut and pasted into the self-evaluation document which you would be 

required to prepare for the HMI visit.  If you are using the Highland Council HGIOS?4 and HGIOELC self-evaluation templates (ensuring an evidence-based approach 

to this self-evaluation activity) you will be able to cut and paste your comments into this document, as the columns correspond. 

NB – There is an expectation that your Standards and Quality Report will be shared with the school community on demand.  Please be sure that you and your staff 

are happy that what you have recorded in your self-evaluation sheets is suitable for sharing.  If you wish to, you could save your self-evaluation sheets as a separate 

file (so that you have a record) and then edit the sheets in the Standards and Quality Report until you are comfortable with sharing them.  Please note that a 

summary of your Standards & Quality Report should be shared with the whole Parent Forum.  The format you choose for this is your decision, but an exemplar 

summary S&Q Report was shared in session 17/18 and can be obtained from your Quality Improvement Officer. 
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PART TWO – School Improvement Plan 

In this section identify key priorities that you will take forward in the forthcoming year’s School Improvement Plan.  Give each planned change a title and then 

complete a detailed action plan for each.  It is recommended that schools restrict planning to three main priorities, but depending on local circumstance you may 

have more than three action plans.  If so, simply copy the relevant boxes for completion. 

Your chosen priorities should reference improvement activities in the Primary School and in the Early Years setting.  It is suggested that you code references using 

a different text colour as follows (or similar coding of your own devising): 

 * Black text where the text is relevant only to the Primary School 

 * Blue text where the text is relevant to both the Primary School and Early Years settings 

 * Green text where the text is relevant only to the Early Years setting. 
 

Using a code like this will help you to track improvement activity and will also let you see the balance between improvement activity affecting the Primary and 
Early Years aspects of your school. 

Note that there is an expectation that your implementation plans will include detailed monitoring and evaluation of progress against carefully defined expectations 

of impact.  Appendices 2, 3 and 4 provide support with this process.  Please note also the expectation that for each plan there will be detail about accountability in 

terms of individual responsibilities and specific timescales.  This is an opportunity to demonstrate, through your In-depth action plan, the way that leadership of 

change is distributed across your school community. 

During the window for submission of your S&Q Report and School Improvement plan, please liaise with your Quality Improvement Officer over the content and 

with any questions that you may have about the process. 

For further advice on completing this document, please contact your Quality Improvement Officer and/or your Early Years Education Support Officer.   The latter 

will be particularly useful in supporting you in integrating improvement planning across the EY setting and Primary setting. 
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APPENDIX 2: Advice on designing outcome statements (from presentation by Craig Melrose, Development Officer – Scottish Attainment Challenge, Education Scotland)
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APPENDIX 3: Table for recording and reporting on progress with individual aspects of plans 
(adapted from presentation by Craig Melrose, Development Officer – Scottish Attainment Challenge, Education Scotland) 

IMPROVEMENT PLAN TITLE 

What 
data/evidence 
informs this 

priority? 

OUTCOMES 
Detail targets, % 
etc for 18/19 and 

beyond 
INTERVENTION(S) 

 EXPECTED IMPACT 

MEASURES 
What ongoing information will 

demonstrate progress? 
(Qualitative, quantitative – 

short/medium/long term data ACTUAL IMPACT 

 
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

   

This table can be cut and pasted into a separate Word document.  Use as many as you need to record progress with the plans.  This table will correlate with the 

relevant boxes in the In-depth action plans – these tables would be your working documents to evidence progress with your SIP.  
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APPENDIX 4: Sample completed table for recording and reporting on progress with individual aspects of plans (courtesy Craig Melrose/Education Scotland) 
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APPENDIX 5: Scottish Government’s 3-Step Improvement Framework for Scotland’s Public Services 

In considering your Improvement Planning process, it is useful to bear in mind the Scottish Government’s 3-Step Improvement Framework for Scotland’s Public 

Services.  The full document can be obtained from your Quality Improvement Officer. 

 

 Step 1 is ensuring that there is clarity about the vision and strategy for the planned improvement (including understanding of how the change will work and 

who will drive it). 

 

 

 

 Step 2 is about ensuring the conditions are right to allow the improvement to flourish.  These six questions 

should be asked of every planned improvement: 

 

 

 

 

 

 

 

 

 

 
 Step 3 is the implementation phase.  The focus should always be on the simple formula of aims, measures, testing 

and changes.  The underlying principle in the recommended improvement methodology is “Aim big, start small”. 
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APPENDIX 6: Glossary of terms 

Attainment The measurable progress which children and young people  
make as they progress through and beyond school. This progress is in relation to  
curriculum areas and in the development of skills for learning, life and work.  

Achievement The totality of skills and attributes embedded within the four capacities of Curriculum for Excellence and developed across the curriculum 
in school and through learning in other contexts. 

Creativity The process which generates ideas that have value to the individual. It involves looking at familiar things with a fresh eye,  examining 
problems with an open mind, making connections, learning from mistakes and using imagination to explore new possibilities. 

Closing the attainment gap Working to reduce the gap in progress, attainment and achievement between those living in Scotland’s least and most disadvantaged 
homes. Many children and young people from lower-income households do significantly worse at all levels of the education system than 
those from better-off homes.  

Disadvantage This is a term used to describe the extent to which children experience socio-economic barriers to their progress.  It is commonly 
measured using the Scottish Index of Multiple Deprivation (SIMD), which was used to determine which schools received Scottish  
Attainment Challenge funding, or by considering Free School Meal entitlement, which wa s used to calculate Pupil Equity Funding 
allocations. 

Equity Treating people fairly, but not necessarily treating people the same.  Equity in education means that personal or social circ umstances such 
as gender, ethnic origin or family background are not obstacles to achieving educational potential and that all our young people are well 
supported to secure wellbeing, skills for learning, life and work and the best possible post -school destination. 

Family learning This is a powerful method of engagement and learning which can foster positive attitudes towards life -long learning, promote socio-
economic resilience and challenge educational disadvantage.  Engagement with families is  going to be crucial in addressing t he equity 
gap. 

Partners Partners include all individuals or organisations that deliver learning and contribute to the life and work of the school. These may include 
CLD services, colleges, universities, employers, third sector, community organisations, an d libraries.  GIRFEC partners are the professional 
partners you work with who help you to address the GIRFEC agenda (e.g. Educational Psychology service, CSWs, Speech and Langu age 
Therapy and so on.) 

Pupil Equity Funding The Pupil Equity Funding is additional funding allocated directly to schools and targeted at closing the poverty related attainment gap. The 
Scottish Government has committed to this funding as part of the Scottish Attainment Challenge programme from 2017-18. The Pupil Equity 
Funding forms part of the £750m Attainment Scotland Fund.  It is allocated on the basis of Free School Meal entitlement.  

Safeguarding This is a much wider concept than child protection and refers to promoting the welfare of children. It encompasses: protectin g children 
from maltreatment; preventing impairment of children’s health or development; ensuring that children are growing up in c ircumstances 
consistent with the provision of safe and effective care, and taking action to enable all children and young people to have the best 
outcome. Child protection is part of this definition and refers to activities undertaken to prevent children suffering, or likely to suffer, 
significant harm. 

School community This means all children and young people, staff, parents/carers, families and partners who are connected to the school.  

Volunteers This means everyone who contributes to the school’s curriculum (in the widest sense) by offering activities and opportunities for children, 
but who are not employed to do this.  Parents running after school clubs or school chaplains offering lunchtime drop -in sessions would be 
two examples of volunteers. 
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